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The Sequence of Teaching 

 
Lesson or Learning Objectives – Learning Intentions 

 

What are the students actually learning to do? 

- this should focus the students on the aspect of your subject or skill that they have 

to use to demonstrate their learning 

 

 

The Task 

What are students actually doing? What is the context for the learning? 

- is it a piece of writing, activity, discussion, practical, essay or other kind of 

context? 

 

 

Modelling 

What does “good” look like? 

- pulling on prior teaching and learning – students identify what is good about an 

example 

 

 

Success Criteria 

What do we have to do to make this piece of work as good as it could possibly be?  

(What does “good” look like in this context?) 

- students and teacher generate a list of skills/features or a process that would 

make the outcomes of the task as good as it could possibly be. 

 

 

Plenary/Reflection/Review 

How far have we achieved the success criteria? 

- opportunities exist for peer assessment in relation to the success criteria – 

students could RAG grade each others work and set targets before passing back for 

improvements to be made. 

 

This sequence is obviously mechanical and sets out stages in a process that can be 

adapted and shifted and changed. In fact, more plenary and review throughout the 

lesson will lend itself to more student dialogue and a clearer focus on progression in 

the learning of skills. 
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The Central Concept 

The new Marking & Assessment policy has a very clear central thread to its purpose 

of ensuring clear, good quality feedback and dialogue between students and students 

and teachers and students. At the centre of this idea is the notion of allowing 

time for students to achieve or work towards achieving targets/action points 

that we, as teachers, have taken time to write in their books/on their work: 

 
• Marking and assessment provides learners with next steps and the opportunity to 

progress towards targets as outlined in the AfL/APP Quality Standards: 
2.3 All teachers give pupils clear feedback which identifies next steps and 
provide opportunities in lessons for pupils to discuss and act upon the feedback.  

 

This is perhaps the single biggest departure from what we have previously, as 

teachers done when providing feedback. There are natural concerns about “fitting” 

everything in to an already packed programme of study and curriculum. Below – is a 

typical sequence for managing this process: 

 

• As part of preparation for a periodic assessment – teacher and students 

identify success criteria for the outcomes of the learning. 

• The periodic assessment is carried out. 

• Students RAG grade each others work (or colour code the success criteria and 

highlight it) and provide each other with up to 3 targets/action points that 

MUST be phrased like the success criteria. 

• Teacher takes in and reviews the assessment – perhaps adding comments or 

action points (or simply endorsing the action points given by peers), grades or 

levels as appropriate – teacher establishes wider “curricular” targets to inform 

the planning of the next sequence of lessons. 

• Students are given back their work and provided with 5-10 minutes to choose a 

section of their work (perhaps a paragraph or one or two questions etc) which 

they will do again to achieve their action points. 

• Students then exchange assessments and talk each other through how they 

have attempted to achieve their targets/action points. 

• Teacher asks each student to either self assess or assess their partner in 

relation to their progress made against their targets/action points. (RAG 

grading would work but thumbs up etc is just as good) 

 

The important aspects of this process are the students’ engagement with the success 

criteria and identifying what they need to do to progress. Also how the teacher 

establishes the “curricular” target and changes and adapts what is done next in the 

classroom to impact positively on the outcomes for students. 
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AFs are essentially content 
free strands which cut across 

a subject 

The bullet points 
split up each AF into 

levels 

APP, Marking & Assessment 

Increasingly at KS3, particularly in the core subjects of English, Maths, Science and 

ICT - APP (Assessing Pupil Progress) is the medium or vehicle used to create 

opportunities for assessment and feedback. The organisation of the new GCSEs and A 

Levels also echoes these changes with specific AOs being separated out in mark 

schemes to allow more focused teaching, assessment & feedback. 

APP separates subjects into Assessment Focuses that combine to make up the Levels 

and key concepts and processes of a subject area. Assessment focuses are made up 

of leveled assessment criteria: 

 

APP and good marking and assessment is about isolating specific aspects, skills and 

processes within a subject rather than attempting to feedback on every aspect 

of a subject area. The teacher plans tasks and learning experiences that focus on 

specific areas – providing feedback for students that allows them to progress in 

strands of a subject area – providing teachers with information about how planning 

for teaching has to be modified. 

 

Process: 

1. As part of planning – the Assessment Focus is isolated – the specific aspect or 

aspects of the piece of work that will be assessed. 

2. This is made clear through the lesson objectives or learning intentions – 

students know explicitly what they are learning. 

3. Success criteria is generated with students that allows them to visualise and 

make concrete the standards they are aiming for. 

4. Feedback is given (by teachers or peers) on the specific aspect/s (rather than 

an overall level) 

5. Time is given to improve in relation to targets or action points given and the 

process begins again until enough assessment evidence is gathered to provide a 

picture of where each student is working in relation to Levels. 
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Strategies for Managing Marking & Feedback 

Strategy Description 

All, Most & 

Some 

Mark books, essays, whatever the piece of work may be as usual 

but save the most time consuming part where you write individual 

targets or action points on every piece of work for the students! 

Prepare 3 slides/OHTs or simply write on the board the categories 

of action points. Firstly, provide a list of things ALL students must 

do in order to improve this piece of work – then the students write 

the targets down. Then present them with a list of things MOST 

of them need to do – this requires that they reflect on their own 

work in order to determine if these targets are appropriate for 

them. Repeat this exercise where students must further reflect 

on their work to determine what SOME of them need to do to 

improve. Students are then given time to work on aspects that 
they need to improve on. 
Variations include: students writing targets down on someone else’s 

work or start with them highlighting their work to see where they 

met the success criteria – so making it clear what they did and 

didn’t achieve. 

Number Targets Many of the action points/targets that we take time to write on 

students’ work are common to groups of students. Instead of 

making individual comments and targets – keep a note of targets 

that you are setting commonly on each piece of work – number 

them and write the number on the work instead of the target. 

Then, as part of your feedback to the class when the work is given 

back – share the numbered targets on the board/slide etc so that 

students write the appropriate targets on their work. This allows 

the teacher time to discuss and highlight aspects of the 

targets/action points that may be difficult and encourages 

students to be more aware of what they now need to do. Students 
are then given time to work on aspects that they need to 
improve on. This also makes the teacher acutely aware of what 

the most common misconceptions within the class are and gives 

them the chance to modify planning appropriately. 

RAG Grading Simply, 3 cards for each student – one red, one yellow (amber), one green 

– use them to get the students to show how their understanding of the 

topic/lesson is progressing – allowing you to modify the pace of the 

lesson to suit the majority of the group. Also, use them for peer and self 

assessment – when students review each others’ work get them to rate 

each other using the cards – when they hold them up you are given an 

overview of where the class are in their progression and gives you the 

opportunity to take stock and “fix” and misunderstanding. After a piece 

of work has been completed (or during) ask students to review each 

others’ work in relation to the success criteria and write a G – if they 

have achieved almost all or all of the success criteria, A – if they have 
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achieved some but still have a way to go and R – if they haven’t included 

most of the success criteria. Students can then set targets for each 

other framed in terms of the success criteria. Marking and assessment 

then is faster as students have mostly identified where they each hit 

assessment criteria and have already set individualised targets.  

Students are then given time to work on aspects that they 
need to improve on.  
 

Highlighters 1 Teacher isolates 1 or 2 things to be marked for (related to 

learning objectives, success criteria and outcomes) and highlights 

on the students’ work where these things have been achieved. (use 

in conjunction with “All, Most, Some” or “Number Targets”) 

Students are then given time to work on aspects that they 
need to improve on. 
 

Highlighters 2 Students discuss what the outcomes of a piece of work should look 

like (in relation to the success criteria) – then isolate up to 3 

aspects they should look for so that they can go through and 

highlight in different colours. This should make it clear to them 

how much and how often they have included the aspects that they 

need to, to make the piece successful. They can then set 

targets/action points for each other in relation to the success 

criteria. Students could even take some time before handing the 

work in finally to start improving it in relation to their points for 

action. Marking and assessment then is faster as students have mostly 

identified where they each hit assessment criteria and have already set 

individualised targets.  Students are then given time to work on 
aspects that they need to improve on. 
 

Exit Passes Focus on the key objective/outcome of your lesson and get kids to 

exemplify their progress towards it by completing a short task on a card 

they write their name on. This can be a key question, short piece of 

writing, drawing or diagram (anything that tells you at a glance how they 

are progressing towards the objectives of the lesson and/or the success 

criteria). They cannot leave until they complete the task! Once you have 

them – you can mark them but the intention is that it allows you to 

quickly assess where the group are in their learning and then modify the 

next lesson appropriately. They can then be used as “place mats” to start 

the next lesson. 

2 Stars & A 

Wish 

A simple one! Using the success criteria – students identify 2 

positive aspects of a piece of work and one aspect (from the 

success criteria) that needs to be addressed. Students are then 
given time to work on aspects that they need to improve on. 
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MARKING & ASSESSMENT POLICY  

 
Marking and assessment should be accurate and regular, clear, consistent & understandable. It 

must be clear to students and parents as well as to teachers. 
 

• Marking and assessment provides learners with next steps and the opportunity to progress 
towards targets as outlined in the AfL/APP Quality Standards: 
2.3 All teachers give pupils clear feedback which identifies next steps and provide 
opportunities in lessons for pupils to discuss and act upon the feedback. 

 
• Marking, which includes verbal feedback on marked work, should diagnose students’ 

strengths and weaknesses. 
 

• Marking should provide a feedback system for students, teachers and parents and, where 
possible, give pupils clear indications of what they need to do to do better. 

 
• Marking should monitor that work has been done, and provide a record of student progress 

that informs the writing of ROAs. 
 

• Marking of students’ work should be linked to external criteria where appropriate through 
KS3 Levels, GCSE and A Level Grades.  In the core subject areas this will increasingly be 
in relation to APP criteria at KS3. 

 
• Time should regularly be made available for work to be completed towards targets set, 

allowing pupils the chance to take on board some of the messages given through marking. 
 

• Students should be encouraged to learn how to set their own targets. This can be facilitated 
through the effective use of objectives and the use of success criteria negotiated with 
students in relation to modelling.   

 
• Marking should support Literacy by incorporating the correction of subject specific 

language, generic spelling, grammatical issues and punctuation. 
 

• When marking and assessing the work of SEN/SPLD students teachers will avoid 
overmarking - instead focusing on particular action points that will aid progression. 
 

• Accurate and regular marking should be supplemented by techniques for assessing the 
whole class in order to inform planning. 

 
• Marking and assessment should support and be integrated with the principles of Academic 

Review – contributing to addressing the key questions: 
 

1. How well am I doing in this subject?  
2. What level am I at?  
3. Is that a reasonable level for me?  
4. How can I improve?  
5. What improvements have I made over the ½ term, over the term or over the year?  

 
• Curriculum and Senior Leaders will carry out periodic work sampling to ensure the 

consistency and effectiveness of marking within Curriculum areas and across the school 
respectively. 

 
Expectations for marking are outlined overleaf: 
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Common Types of Work in Student Books/Folders: 
Teachers will regularly offer a positive comment or praise followed by action points: 

 Repetitive or Practise 
Exercises 

Short exercises that 
support the development 
of skills and practise of 
areas of weakness 

“Building” or 
Preparation Work 

More substantial work that 
builds the capacity of 
students to approach 
periodic assessment 

Ongoing Assessment 
Tasks 

 
Activities and tasks that 
are assessed by students 
and/or teacher to 
establish where learners 
are in relation to 
data/expectation and 
inform planning 

• Checking 
completion 

• Generic tick and 
flick 

• Corrections of 
obvious mistakes/ 
misconceptions 

• Targets/Action 
points if necessary 

• Ticking 
• Corrections of 

mistakes/ 
misconceptions 

• Evidence of peer 
and self 
assessment 

• Targets/Action 
points 

• Ticking 
• Correction 
• Evidence of peer 

and self 
assessment related 
to success criteria 

• Targets/Action 
Points 
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Time is regularly devoted to addressing issues with in the work when 
returned to students 

 
 
Universal Marking Codes:  
A combination of codes and reformulation should be used to best communicate errors and aspects 
of the work that need to be considered. A copy of the codes will be displayed in every classroom to 
aid the feedback process. 
 

Code Meaning Code Meaning 

� This is correct, a good point – or 
– I have checked and seen this 
work. 

X You have made a mistake 

// I should have started a new 
paragraph. 

sp I need to check the spelling of 
this word. 

∧∧∧∧ I have missed out a word or a 
few words. 

p Punctuation needs some 
attention 

?? Please re read to check for 
meaning/sense 

Exp Take care with expression – 
rewrite to improve. 

CM A common mistake, I will talk to 
the class about it 

© Conference. Pupil to discuss 
work with teacher 

T Targets for improvement. D Try to include more detail here 

 
A circle round a word or section of work or a serie s of vertical lines in the margin 
will be used to draw attention to areas of work whe re more attention is needed from 
the student – this may include a variety of errors.  
 

Day to Day Assessment 
Periodic Assessment 


